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NEWSLETTER HIGHLIGHTING CLASSROOM PHILOSOPHY AND PRACTICE AMONG KENNf.:SAW'S FACULTY 
. . . the 
And Lives to Tell About the 
There half-a-
in the grocery store 
feigning disinterest in 
at best improbable 
claims some of the country's prime 
examples of the language arts run 
amuck. 
"Bird cage liners, l sneered half 
over shoulder to the lady behind 
me. nodded agreement, and we 
both let our eyes wander to some pre-
tended distraction on the ceiling. But 
that headline kept 
landed in some remote back 
comer of the Great Hereafter . 
Shak himself into con-
sciousness, he realized he was in 
the presence of a studious-
! 
PROFESSOR: 
you 7 Where am I 7 
.. who are 
SOCRATES: Socrates is my name; 
I'm surprised you don't recognize me, 
considering you always claim to use 
my teaching method. As to where you 
are, that's a question with too many 
philosophical and theological angles 
to discuss right now. Suffice it ro say, 
you're having you call a near 
death You won't be here 
PROF: Socratcs 1 What a great 
opportunity to meet you' I've 
wished I could find o\1t more about 
your classroom style than your 
Plato Xenophon tell us. 
SOC: At least you haven't taken 
Aristophanes' play, Cl.owls, seriously. 
He did me no favors depicting me as a 
bumbling old fool-what your students 
would call a "space case." But I must 
say that you, too, do me an injustice 
by referring to my classroom style. I 
wasn't exclusively a classrcx:im teacher. 
I taught in the markets, in the streets, 
and, yes, in the gymnasiums 
wherever my students gathered to 
dialogue. By not following my exam-
ple, you miss many irretrievable oppor-
tuni tics to touch your students' lives. 
PROF: I'll surely remember that. And 
please, Socrates, in the short time we 
have together, share more of your 
techniques with 
me. I'm com-
mitted to good 
teaching; I'm 





SOC: What is teaching 7 
PROF: (Pondering) Why, the sharing 
of ... No, the expert sharing of knowl-
edge by one who knows with those 
who do not know. 
SOC: Knowledge, you ls impart-
knowlcdge all there is to reachingl 
PROF: Apparently not, judging 
from your reaction. What more 
would you 
SOC: Where do the thinkers of your 
century on the lcarn-
i ng continuuml 
PROF: of course, Dr. Bloom 
knowledge as the lowest learning level. 
SOC: Quite so; and followed by ... 
PROF: Comprehension, application, 
analysis, synthesis, and ... evalua-
tion. I'm surprised I remember that. 
SOC: And if you see to all of that, is 
your mission accomplished 7 
PROF: Well, I should hope so' But I 
don't mind telling you that I don't 
have time to deal with all those levels, 
considering the amount of material I 
have to cover in my 201 class. 
SOC: (Impatiently) Material? Arc 
you referring to that voluminous collec-
tion of facts you've been requiring 
your students to memorize? All that 
unillustrated, unapplied, unevaluated 
information you require them to cram 
into their heads, without having 
manipulated it with their hands, or, in 
any meaningful way, processed it with 
their minds, or consid-
ered its ethical 
implicationsl 
PROF: 
(Ch agri ncd) 
Oh ... I see 
your point. I'm 
really hung up 
on this idea of 
imparting 
information. But 
I'm sure that if 
I planned more 
carefully and 











PROF: Love it? Well, I suppose a 
few of them love it the way I do, bur, 
regrettably, most arc just fulfilling a 
requirement. 
SOC: You have spoken well by pro-
fessing your for your subject. But 
what do you do to encourage them to 
love it 1 
PROF: I've never considered that my 
job; after all, love of rhe subject is not 
something one can test. 
SOC: You have just opened the door 
to a very important philosophical 
question, and as much as I am tempt-
ed to pursue it, you haven't that much 
time. Let me leave you with a rhetor-
ical question. How often has your 
own life been transformed by subject 
matter for which you felt no emotion, 
no interest ... no love? Ponder this. 
Maybe we can discuss it someday. 
PROF: But, Socrates, I had so many 
questions to ask you. Instead, you've 
asked all the questions. 
SOC: I am sorry. It's what I do. I 
have always maintained my own ignor-
ance, but when I ask questions, I learn 
and my students learn. The moment I 
start giving answers, their sense of 
inquiry goes to sleep and the lesson is 
over. Have you not learned some-
thing tcxfay? 
PROF: So I have' Why, Maestro, 
you've done your number on me and I 
wasn't even aware ... 
SOC: That is sneaky, isn't itl And, I 
must say, a lot of fun. Remember, 
though, this method won't work in 
every teaching situation. Don't forget 
the dcmonstra tion, the lecture, small 
discussion groups, role playing, and all 
those wonderful modern visual aids you 
have available. Choose the method 
which fits the requirements of the 
subject matter. 
PROF: Maestro, l sense that I am slip-
ping away, but I cannot go without 
telling you what a change this 
experience has made in my life. I feel 
that l am leaving this somehow 
hetter than l was. 
SOC: l11at was my mission. Rcmem-
it is your mission too. Coodbyc. 
can be perceived as either a goal in itself or as a means to an end. 
In case it can be defined in (at least) two ways. (1) Computer literacy is the 
k.nowledge of what a computing device is and how it goes about performing tasks; and 
(2) computer is the ability to use the computer as a tool to support personal 
and professional activities. Whereas the first definition of computer literacy should 
be a goal of all students whose personal or professional life requires a working and 
current knowledge of the principles by which computers are designed, constructed, 
and used, the second definition of computer literacy has a much broader audience. 
Consider the following "literacy" scenarios: 
Scenario#l 






LEARNER: 8-year-old third-grader. 
Co AL: Learn intricacies of game. 
Save the princess. 
····-·-···- -··· ··---···· . ··-·-·····-·-··---······ 






2 hours ago. 
number of peers are 
willing to provide assistance. 
FOR FAILING: None. 
FOR 




45-year-old plant manager. 
Improve productivity at 
$100 million production 
facility. 
Save your job. 
----"-----·-
Time, as allocated by other 
job-related demands. 
Fundamental understanding 
of the problems to be solved 
- may exceed individual 
20 years ago. 
but willingness to 
access resources is 
diminished by perceived 
admission of incompetency. 
Depends, but usually no 
more than .3 or 4 times. 
In each of the preceding scenarios 
the users seek to become competent 
within the limits of the applications 
that fit their environment.s. The child 
seeks to become a literate and pro-
ficient user of game software, while 
the plant manager seeks to become a 
literate and proficient user of schedul-
ing software. In each case computer 
literacy has a similar meaning -
proficient use of a computer system 
within a given environment. The 
difference here, and in the minds of 
many adult learners of computers, is 
the consequence of failure. 
Quitters Never Win ... 
Winners Never Quit 
The child learner is expected to 
experiment, fail, correct his approach, 
and try again. The manager is 
expected to perform this computer-
based task as proficiently as he does 
all other tasks within his job descrip-
tion. Failure is not considered a part 
of the learning process, but rather the 
evidence of ineptitude. Children seem 
to rebound effortlessly from their 
failures. Adults have a tendency to 
internalize these failures, assume that 
their level of failure is above normal, 
and quit. Adults will often rational-
ize quitting as a way to maximize 
resources by "cutting their losses." As 
one adult student said in response 
to the pending deadline of several 
computer-based assignments, "Only a 
fool quit.s when he's ahead. Quit while 
you're still behind!" 
vs. Skill 
As in the case of some mathemat-
ics students in our society, many new 
computer learners perceive comput-
to be something those with a 
can perform - those 
the talent never master. 
"="r'"·"•"~" provides a built-in 
As 
3 
cannot be for their 
to possess that talent. 
On the hand, if computing is 
as a collection of learned skills, 
removes the "talent excuse" and 
the onus back on the to 
master the skill. Removing talent 
excuse is one of the tasks in teach-
computer 
goals are broad 
enough to encompass almost all 
learning environments within which 
computer literacy is to achieved. 
Special consideration is given to the 
adult are: 
l. of using 
computers. 
2. Understanding human-machine 
dialogue. 
3. Identifying the of a 
computer system con-
text using the system. 
4. Identifying strengths and weak-
nesses of computer-based solu-
tions. 
5. Using existing solutions to 
solve well-defined problems. 
6. Creating a computer-based 
solution for which there is no 
precedent. 
Cybcrphobia - An aversion to or fear 
of computers or computer-controlled 
devices. 
Many new users of computer sys-
tems complain of cyberphobia, and 
behind the stated fear looms another, 
more significant one, the fear of fail-
ure. New users of computer systems 
must learn to recognize this and direct 
their energies toward the root of the 
problem - not its symptoms. 
Many of the adult learners who are 
found in computer literacy classes have 
been competent professionals for 
decades. It has been so long since they 
have felt inadequate in the execution 
of job-related duties, they have for-
gotten how it feels not to be expert 
within their ""~·u, .... ~ 
Given the ''~m,,IP·vi 
4 
than to sit at a 
prove it doubt." 
source of comes 
from unrealistic expectations of 
the material be mastered. 
TIME AND EFFORT 
The learning curve for most subjects 
reflects a uniform increase in under-
standing as a function of the amount 
of time and effort spent on the subject. 
Most learners of history, geography, 
biology, etc. expect to improve in 
direct relation to the amount of time 




Learners of computing do not 
experience that same even progress, 
where one hour of diligent effort is 
rewarded by a measurable increase in 
understanding of the material. Instead, 
a "stair-step" learning curve is more 
Some adults abandon their 
the 
A constant source of disagreement 
among those who 
is the trade-off edu-
cation and training. Advocates of 
restrict the scope of the 
and reinforcing exercises to 
complement those problems that 
the user will encounter in a specified, 
controlled environment. Advocates 
of education seek to identify a com-
mon set of literacy principles that 
can be taught and then applied by the 
learner within a variety of environ-
ments. In an area as "applied" as 
computer skills, the distinction can 
be blurred, but there is one principle 
that does emerge as universal, which 
can be the cornerstone of either a 
training or educational curriculum. 
That principle is the dialogue. 
Whenever a user interacts with a 
system, a dialogue takes place. An 
organized exchange of information 
between the user and the computer 
system must occur. New users must 
be made aware of three things: 
l) A dialogue is, in fact, taking place; 
2)There are rules for the dialogue that 
must be learned and followed; and 
3) The dialogue's rules are not flex-
ible; they are enforced with a rigor 
that often exceeds the new user's 
patience and fortitude. This is one of 
the primary reasons that the manuals 
for a computer system should never 
be more than an arm's reach from 
workstation. 
Describing to a new user that a 
computer system is a collection of 
unified components is like telling 
a new driver that an automobile is 
a collection of unified components. 
Both facts arc tme, yet neither obser-
vation gives the learner much insight 
into the proper utilization of the 
device at hand. New computer users 
need a description of the logical and 
physical components of a computer 
system, but these descriptions are best 
understood in the context of using a 
specific system - not as an abstract 
collection of terms. 
The three major components of 
computer system are: 1) application 
2) and 
3) hardware. compo-
nents the software will 
contain the one exists 1) 
to The 
system exists to control 
and the hardware exists to carry out 
the combined instructions of the 






cation software is critical. are 
for solving as a 
is an 
the acquisition of 
vocabulary should not 
produce an abstract col-
lection of words and 
definitions. Persuading 
adult learners to learn 
for the sake of learning 
job. Demon-
the concrete 
benefits of what they are 
learning, as they learn 
it, makes everyone's job 
easier. 
environment is much 
like the mechanic who 
can be 
There is a 
a!JI) the software in which 
and to 
constitutes a 
solution to the will 
help eliminate a tendency to force prob-
lems solutions. 
At first, new learners will be eager 
to applying their newfound 
computing skills to problems in their 
environment. An 
step is providing the 
instructions on how to match text-
the 
ware but has no real 
understanding of the 
problem to be solved 
with these tools.) 
Encouraging these 
adult learners to move 
from the security of 
implementing solu-
tions to "canned 
problems" to the risk 
and reward of solving 
their own problems is 





is a process not a course. 
Just as we do not nar-
define a person 
who completes a single 
course in English grdm-
mar as a "literate" 
person, we should not 
consider a student who 
takes a single course 
in computing, "com-
puter literate." Computer literacy is 
the ability to skills to 
the solution contemporary 
!ems. This makes computer literacy a 
moving target 
the "process" of 
Adult learners present chal-




Assistant Professor of Education 
Hilty 
Assistant Professor of Education 
ook clubs are only for 
educated women with 
leisure time, right? Wrong! 
In the summer of 1990 we established 
a book club for young girls (9-14 years) 
in a small North Georgia marble-
mining community. Initially, we 
wondered whether it would be 
successful. Could young girls with no 
prior experience with book clubs have 
rich transactions with texts and one 
another in that setting? The follow-
ing narrative documents how our 
project unfolded, and why we believe 
our study has implications for every 
teacher who works with young people. 
The idea for this project began to 
take shape in the fall of 1989. We 
wanted to work on a collaborative 
project that would utilize our dif-
ferent areas of expertise (English 
education and educational psychol-
ogy) as well as focus on the develop-
ment of identity in young females. In 
early discussions, Beatrice Cain shared 
stories about her experiences with 
adult book clubs and the impact of 
those clubs on her development. 
Thus, it seemed only natural, and 
perhaps innovative, to consider the 
6 
possibility of "doing" book clubs with 
younger girls. 
The study really came together for 
us when one of our students in teacher 
education, Suzette Hermann, agreed 
to collaborate with us on the project 
as a Student Assistant for Leadership 
in T caching (SALT). She was willing 
to start a book club with some North 
Georgia girls who lived in a small 
marble-mining community near her 
present home. She agreed to serve as 
leader of the book club since she knew 
these girls and their community. Her 
assistance proved valuable. By March, 
1990, she had a group of 11 willing 
participants. With the support of the 
AL. Burruss Institute of Public Service 
and a Kennesaw State College Faculty 
Development Grant, a book club for 
these girls was established. 
In April, the girls met and selected 
the books they would read for the 
summer. The books from which they 
made their selections were texts 
recommended in recent ALAN 
Reviews published by the Assembly 
on Literature for Adolescents within 
the National Council of Teachers of 
English. Each of the books contained 
a carefully developed female charac-
ter. These books were purchased and 
freely given to each of the participants 
as tokens of our appreciation for their 
assistance with the book club project. 
On June 21, we launched our first 
book club discussion. Each week for 
l 0 weeks we read one of the novels 
and discussed it in relation to the 
theme of the book club: what it meam 
to be a young woman. The first book 
club meetings were punctuated by 
bursts of animated discussion and 
long awkward silences. When the 
young women talked, however, they 
often told stories that reflected the 
issues and concerns that dominated 
their lives. These stories, in con-
junction with discussions of the 
texts, provided a context for rich 
transactions. By "rich transactions," 
we mean that the girls produced new 
renderings and envisionments of the 
texts as they brought them alive in 
their minds and in our book club 
discussions. We could not be certain 
that everyone was reading the texts; 
however, it was obvious that almost 
everyone was thinking about the 
themes discussed in relation to the 
texts. The journal entries and sporadic 
discussion indicated that this was so. 
At the seventh meeting, a dis-
cussion of the only text with black 
characters, Secret of Gumbo Grove by 
Eleanora Tate, led to personal stories 
from multiple book club members. 
Margaret, a young black woman who 
participated in the club, had initially 
withdrawn from the discussions. 
When the club discussed this book, 
I 
she changed. What follows is a re-
creation of Margaret's transactions 
with Secret of Gumbo Grove, as record-
ed on videotape, in Margaret's per-
sonal journal, and in a follow-up 
interview shortly after the book club 
sessions ended. Note how she relates 
to the text in a personally meaningful 
~n•nr rt't"\I'~ h,.,,nr hi::;i.r f-rrlY"\C''""lrt-irVl'"'\C ·nri t-h t-hr• vvay (J.ll\..41..1'-J"V 11 ..... l L-'-U-LlcJ(_J,,.,_,..._ .. ,.J._.,) VVlt_ll Lll"--" 
text lead to Margaret's quest for know-
ledge of her heritage. 
On this late July afternoon, book 
club members were seated around a 
red-and-white tablecloth covered with 
food, drink and books. Margaret, who 
had already recorded her transaction 
with the Secret of Gumbo Grove in her 
journal entry below, made efforts 
throughout the book club session to 
refine and enlarge upon it: 
"The Secret of Gumbo Grove was a 
really, really special book for me. I 
thought some of the secrets that 
nobody wanted to talk about should 
be brought back. I like books that 
talk about black folks back before my 
time and the things they did. I could 
see myself in the story taking notes 
and trying to write a book about the 
history. Raisin is the kind of girl that 
tries to prove the history teacher was 
wrong about there being no history of 
black folks. I like that in Raisin, being 
strong and trying to find out about 
things." 
(During a book club meeting ... ) 
Beatrice: Well, how do you feel about 
the family in the book? 
Margaret: I like the way they talk be-
cause I've got some cousins that talk 
like that. I can relate to the way they 
talk because I've got family from all 
over the world-from South Carolina 
and in Dalton. A lot of them up there 
they ta! k 1 ike they come from the 
South. And then, I've got some 
cousins from Ohio and they talk like 
city people, so I can relate to how they 
talk Southern. 
I also felt that Raisin's dad was too 
mean because he didn't like Raisin 
sticking her nose in other people's 
business. And I didn't like her history 
teacher saying that nobody around 
there had done anything worth 
talking about. Raisin didn't like 
that either because she knew 
about Sojourner Truth, and Raisin 
was determined to find out about the 
history of the people of her country. 
When I got done reading this l:x:xJk, 
I started thinking that if we had a 
history book of everybody's history 
around here-about what people used 
to do-and somebody got that big old 
book and started reading about her 
people, and then there was an old 
grave with somebody's relatives in it, 
l bet somebody would want to go and 
dig it up and clean it up and show 
them that there is where their 
relatives are, right there. 
And then they would want 
to read about what those 
relatives did. 
(Later. .) 
Susan: You know. 
This is the only book 
we have read that has 
black people in it. I like stories with 
black people in them. 
Margaret: That's what I like about 
black history is hearing about black 
folks. I mean it's no offense or 
anything, but I like reading about 
black folks and what they did. If 
they had a history book of Sojourner 
Truth, I'd like to pick it up and sit for 
two hours and read it ... ! mean it's 
no offense or anything, but at school 
I just can't stand to read about white 
people, and when they start talking 
about white people, I just want to 
stomp out. 
(The discussion continued ... ) 
Susan: Margaret, maybe you should 
write a black history book. 
Beatrice: That would be marvelous. 
Margaret: Yeah. That's what I want 
to do. I mean, I try to get started on 
it sometimes. We had to do a report 
on Sojourner Truth and I still got my 
paper and I made an A+ on it. And 
what she did was ... and I mean l 
picture myself as being this woman. 
This is my hero right here' It's 
funny too. I think it was her master, 
but he didn't want her to sec her 
family, and even if she did they 
would beat her or something like 





women to freedom. 
that was neat. And 
about two hundred. And if 
At this point in our study, we can 
discuss the range of possibilities 
we envision for book clubs. This was 
a TI1e 10-weck period was 
not long enough for us to know 
8 
consequences of book club 
However, we arc able to 
that transactions did 
of the girls ex-
transformati on s-
in beliefs or actions-- had 
is 
perceptions. 
are no right or 
wrong answers; there are no failures. 
All students have the opportunity to 
their own goals for growth 
through a group 
of each 
with the characters and situations in 
the texts. Margaret was able to "con-
nect" with the black family in Gumbo 
()rove because she S'dw features in the 
that she recognized or ad-
mired and wished to emulate. Though 
she had not been very successful in 
school, Margaret was able to articulate 
and share her disdain for a curriculum 
that ignores her experiences as a black 
woman. Through the book club, she 
became motivated to explore her 
cultural heritage and to forge a new 
sense of personal possibilities. Margaret 
was empowered through her trdnsac-
tions with this text. If the experiences 
of particularly minority 
arc not acknowledged by the 
traditional school curriculum, then 
book for become an 
vehicle exploring and 
shaping their as females. 
Book clubs can be incor-
porated into traditional educa-
tional setting, but in the absence of a 
of the classroom envi-
of 
Levine and Associates. 
San Francisco: 1989. 
he most compelling 
sentences in Arthur Levine 
and Associates' recent book 
forecasting demographic trends are the 
following: "Don't trust dernografJhers" 
and "Demography i.s not destiny in higher 
education." These two statements 
pinpoint the promises and inade-
quacies of using current census figures 
to foretell the enrollment size and 
makeup of colleges in the year 2000. 
They also exemplify my own mixed 
reaction to Shaping Higher Education's 
Future, whose subtitle Demographic 
Realities and Opportunities, 1990-2000 
is a more accurate description of the 
book's usefulness for administrators, 
faculty, and others in what 
students the next decade will 
to our admissions offices and classes. 
In one sense, this collection of 
from a two-day 
education Cr'H>Y><Or.r·pd 
Foundation touches upon a very 
matter for some c.u11c.~"'" 
At more fortunate 
I 
Dr. Levine's introduction compares 
the of his 
old who used 
no 
and 
who no hope of 
through higher education. 
Between Dr. Levine's introduction 
and conclusion are commissioned 
chapters dealing with demographic 
changes expected for five key groups-
tradi tional college-age students, 
Hispanics, blacks, Asians, and older 
students - essays written by experts 
in their various fields. Using Census 
Bureau data, the writers trace the 
expected 1980s growth pattern and 
the actual enrollments, focusing on 
regional, economical, and educational 
differences. Though there are some 
surprises here and there, the overall 
picture is obvious and predictable: one 
of a declining 18-year-old population, 
increased numbers of Hispanic and 
Asian students because of an in-
crease in these populations, contin-
ued slow growth of the black student 
enrollment rate, and the unantici-
pated story of the '80s, the present 
40 older-student-population. 
middle chapters are a demog-
but not the reading 
choice for even those statistics 
dabblers who like to thumb through 
Information Almanoc. The 
main reason for heaviness is the 
close! y-reasoned paragraphs 
generalizations unrelieved the 
anecdotes and snapshots that Dr. 
Levine himself uses so effectively. 
Nevertheless, some predictions stand 
out. For example, the decline of 
traditional collegeage students in 
some states York and 
will be 
those in the Midwest and 
both and 
their older clientelc. 
populations and 
blacks - will continue to increase but 
with different implications, 
becoming the 
but relatively least-prepared 
educationally, Asians being stereo-
typed as a "model minority" but 
different Asian nationalities facing 
different problems, and blacks needing 
more minority role models and more 
adequate incor-poration into "the 
mainstream of institutional culture." 
In general, though, the real value 
of these chapters is the statistical 
information and the discussion of the 
controversy involving Asian students 
and Cali-fomia colleges. The rest is 
ballast for the vivid personalized 
introduction and the wide-ranging 
recommendations of the conclusion. 
"Shaping" the future may be accom-
plished by meeting six "needs": to 
redefine the problem, to make more 
out of less, to improve sorting, to learn 
from the past, to understand limita-
tions, and to recognize each college's 
unique circumstances. Redefining the 
problem means concentrating upon 
the "underscrved" populations by out-
reach, retention, and counseling pro-
grams. Making more out of less means 
similar retention efforts. Improved 
sorting means different admissions 
tests and closer articulation with 
public schools and community 
colleges. And the last three recom-
mendations call for more and better 
data, more information on what 
worked in the and more specific 
planning by colleges 
involved. 
Besides 
a firm grasp on the obvious, 
other reactions are At 
as Dr. Levine 
out in 
course, rnore could be 
in with 
the communities, the northwest 
Georgia corridor in particular. Making 
minority students more comfortable 
and accepted on campus through 
increased multicultural programs, 
role models, and recruitment has been 
and continues to be a priority. 
the means and degree remain in 
controversy, especially in relation to 
the new Core Curriculum. 
One could quibble though with 
the symposium's recommendations 
in light of item #5, understanding 
limitations. Dr. Levine admits that 
"government has limited resources." 
The suggestions for meeting the other 
"needs" would entail massive federnl 
aid programs that have been strongly 
rejected in the last three presidential 
elections. In light also of the per-
vasive lament throughout the book-
more and better data - how strong 
can suggestions for changed immigra-
tion patterns and affirmative action 
programs really be? If demography is 
not destiny and recent events (reces-
sion, war, and last year's unexpected 
high birth rate) rewrite the college 
demogrnphics, then what is the shelf 
life of this book of demogrnphics? Has 
it already become dated only one 
month into new decade? 
In his much more enduring earlier 
work, rhe 1980s book When Dreams 
and Heroes Died: A Portrait of Today's 
College Student and throughout his 
editorials in Change magazine, Dr. 
Levine makes excellent rhetorical use 
of statistics and illustrative compari-
sons. He is an engaging and effective 
writer and speaker. But statistics and 
comparison/contrast are not the only 
rhetorical evidences available. In fact, 
Richard Weaver in his seminal essay 
linking values and "Language 
is Sermonic" (l 963), puts them at the 
bottom of discourses as 
from circumstance. And 
contrast arguments must resist the 
9 
Professor of Music 
everal years ago, I audi-
tioned and a 
t'dlented young man whose 
mother had also studied piano in 
studio. The a pedagogue 
self with a studio, asked to 
observe the I looked this 
as an opportuniry the 
to strengthen her pedagogical 
and to assist son in accom-
plishing the which I had 




being a good son. We be-
came two robots under the watchful 
eye of a concerned parent. My studio-
laboratrny offered nothing of experi-
mentation, discovery or human 
emotions so vital to the study of music. 
This situation replicated itself some 
time later. Having remembered my 
first experience with this arrangement, 
1 was challenged to find a way to offer 
the parent a way of observation with-
out destroying the rapport between 
student and teacher. 
This challenge inspired me to 
experiment with the numerous pos-
sibilities of video equipment in the 
studio. The Department of 
and Arts was already 
the video camera for student and 
recitals as well as quarterly 
examinations. Video 
had al 
my students became 




ficiencies are eventually overcome 
by observing the teacher play an ex-
cerpt correctly. Emphasis is placed on 
posture, arm position, finger coordi-
nation, to mention a few. Students, 
unaware of their body or arm tension, 
may practice to the point of physical 
pain. Videotaping a lesson allows the 
student to observe his own posture and 
technique and to work toward a 
correct, relaxed body coordination, 
which is especially necessary where 
the musical literature is so demanding 
of a physical response. 
Furthermore, a pianist cannot 
ignore the visual aspect of performing 
music. Awkward physical movements 
and anxious gestures distract an 
audience. Videotaping lets students 
become the audience and helps them 
develop stage presence and personal 
sryle. 
Under the watchful eye of the 
video camera, I have become a 
better teacher and monitor of my 
students' progress. I, too, peruse these 
recorded sessions and note successful 
and unsuccessful pedagogical tech-
niques. Teachers have to be motiva-
tors, and what better motivation is 
there, to student and teacher, than to 
provide a before-and-after snapshot 
of piano proficiency 7 The videotape 
is an easy and practical way to keep 
track of a student's development. 
Video technology, however, is not 
a substitute for the teacher or tried-
and-true pedagogical methods. Great 
teachers, not great videos, produce 
great students. But the creative use 
of this pedagogical tool can enhance 
the teaching and learning process in 
a myriad of disciplines where 
or vocal technique is critical. 
Professor of Biology 
Our thoughts tum again to our old buddy Mong; 
I realize that it hasn't been very long 
Since we visited Mong and his anthropoid clan, 
But let's think again of this ancestral man. 
It wasn't important that Mong lived or died; 
'Twas the gene pool that mattered, not Mong's mans'Y hide. 
With thirty-six children, all bearing his genes, 
Mong's contribution-it wasn't just beans! 
Because of his wonderful deoxy-cn-ay, 
Mong's sons and daughters went on their way 
And reproduced merrily year after year. 
Mong the Magnificent lives on! Yes, it's clearl 
There arc billions of Mongs, not a couple of dozens: 
Ninety-ninth uncles and umpty-umpth cousins. 
1l1ere are white Mongs and black Mongs and also some yellows 
(Some call the latter Mongolian fellows.) 
There are Jones-Mongs and Smith-Mongs and Mongiave!lis; 
There arc even some Mongbergs eating bagels in delis. 
Pablo Picasso and (]corge Bernard Shaw 
All carried Mong genes from their maw and their paw. 
The on 
survives in the 
and Milli Vanilli, 
Mong is the woman at home with the blues, 
Mother Theresa, the kid with no shoes. 
Mong is a master of fine elocution; 
Mong lost his head in the French Revolution. 
He marched off to war a few thousand ti mes; 
A Pleistocene fossil, blasted by mines. 
Mong commanded the forces of Custer and Sioux; 
He fought for the Cong and the Red, White, and Blue. 
Mong is still with us, in you and in me. 
For better or worse, it always will be 
That the good and the evil, the bad and the decent 
Came to us from Mong, our great Antecedent. 
The Mong within us lies, robs, and takes lives, 
Mong rapes our daughters and abuses our wives. 
Mong was in Manson and Mong threw the dice 
That won Christ's coat ... he's not very nice. 
Y cs, it's true that we Mongs are all Jekylls and Hydcs, 
Like Janus of Rome, we face toward two sides. 
Sometimes we're hems and sometimes we're rats; 
Good guys today-tomorrow, Black Hats 1 
I hope that this lesson has caused you to muse 
About genes and selection, to walk in Mong's shoes. 
Please don't forget about underpantsed apes 
Who wear three-piece suits and have human 
let's a toast to old Mister 
"Herc's to his gene 
To Saint 
To 01' Devil Forest's Prime Evil'" 
i 
of pe<Jai;:og1 
and gives a clue to Brook-
own philosophy that teaching 
is 3 creative enterprise. This impres-
and very few 
ones. 
considering his list 
include 




this is not a step-by-step, 
of a In the open-
,.,.,,_,.,,,,.,.,,,,.h of the 
one's teaching to lcam-
to understand the 
Please share with us your ideas about teaching the exciting strategics 
you use classrooms successful. Our next deadline for sub-
m1ss10ns is 1 1991. Please articles, double-spaced, to 





Coordinator of -...~~~c~ .. .,,, 
Professor of 
Assistant of 
Professor of Chemistry 
Vice President of Academic Affairs 
Assistant of Economics 
- Associate Professor of Business Law 
Editor 
Artist 
tensions emotions of 
3re, in Brookfield's opinion, 
utcs which reap dividends for the 
skillful teacher. 
final briefly discusses 
some dozen-and-a-half "truths" about 
skillful teaching, my favorites of which 
arc "Be Wary of Standardized 
and Annroaches." "Take Risks, 
"Don't.Evaluate . by Students' 
Satisfaction," and "Attend to How 
Students Experience Learning." 
as if to reiterate his philosophy, 
the author begins his closing statc-
saying, "Don't trust 
read. What me are 
truths of skillful teaching may, for 
you, be or entirely 
of 
situation to that 
similar situation in 1827. Part 
of this comparison involved the 
political climate and the respective 
circumstances of two controversial 
vice presidents. A popular 
(Andrew Jackson) was followed by 
vice president (Martin Van Buren), 
who in the midst of a recession 
dumped his vice president, a man 
had a war record and was in 
trouble women. This obvious 
analogy to Vice President 
received with hilarity. a 
later quick look in encyclopedias 
reveals that the vice president in 
question (Richard Mentor Johnson, a 
rough-and-ready frontiersman) was 
the last vice president to be elected 
by Congress, was controversial in war 
because it was not clear whether he 
had killed Tecumseh in the 
War of 1812 (Congress voted him a 
war , and had trouble 
women because a public 
liaison. Not the 
same circumstances. 
